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Chapter 5 Learning Targets
At the end of this chapter you will know how to do the following;:

B Make a test blueprint for a selected B Use selected response assessments to
response assessment. plan further instruction.

B Choose from among selected B Use selected response assessments as
response formats. feedback to students and for student

M Create high-quality items. self-assessment and goal setting.

B Audit any selected response test for
quality.

FIGURE 5.1 Keys to Quality Classroom Assessment

Key 1: Clear Purpose Key 2: Clear Targets
Who will use the information? Are learning targets clear to teachers?
How will they use it? What kinds of achievement are to be assessed?
What information, in what detail, Are these learning targets the focus of
is required? instruction?
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Selected Response Assessment

WHEN TO USE SELECTED RESPONSE ASSESSMENT

The first condition for using selected response is that it must be capable of reflecting
the type of learning target to be assessed. Selected response formats are ideal for as-
sessing knowledge-level learning targets, some patterns of reasoning, and a very few
number of skill targets, as described in Chapter 4.

Several other key conditions influence choosing the selected response method of
assessment. Use it when

* The content to be assessed is broad, requiring wide-ranging coverage. Since the
response time to one item is so short, you can include lots of items per unit of
testing time and thus sample student achievement thoroughly.

* You want to diagnose student misconceptions and flaws in reasoning.

e Students can read English well enough to understand what each test item is ask-
ing of them.
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Selected Response Assessment

DEVELOPING A SELECTED RESPONSE TEST
We will follow the steps in the Assessment Development Cycle described in Chapter 4.

Planning

1. Determine who will use the assessment results and how they will use them.
2. Identify the learning targets to be assessed.

3. Select the appropriate assessment method or methods.

4. Determine sample size.

Development

5. Develop or select items, exercises, tasks, and scoring procedures.
6. Review and critique the overall assessment for quality before use.

Use

7. Conduct and score the assessment.
8. Revise as needed for future use.

PLANNING STEPS

As we saw in Chapter 4, careful attention to each of the four planning steps is essen-
tial to ensuring that the resulting assessment will do what you want it to.

Step 1: Determine Users and Uses

We begin planning by answering these questions: How do we want to use the infor-
mation? Who else will use it? What decisions will they make? Typically, we will use
assessment information for one or more of the following purposes:

¢ To plan instruction, as with a pretest

¢ To offer feedback to students so they can self-assess and set goals for further learning

¢ To differentiate instruction according to student needs, as with a mid-unit quiz or
an interim assessment

* To measure level of achievement to inform grading decisions, as with a post-test
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Selected Response Assessment

Each one of these purposes can be accomplished with selected response formats,
as long as we keep the intended use in mind while making further planning and de-
sign decisions.

Step 2: Identify Learning Targets

At this step we simply list the specific learning targets we have identified for the as-
sessment. If one or more targets on the list are complex or unclear, clarify them or
deconstruct them first, following the processes outlined in Chapter 3.

Step 3: Select Assessment Method(s)

Although we have already determined that we will use selected response, we must make
sure the list of clarified targets only includes knowledge and reasoning learning targets
and also that those targets can be assessed well with selected response methodology.
So, review the list of learning targets to verify that they are knowledge and reasoning
targets and that selected response items can capture an accurate picture of achievement.

Step 4: Determine Sample Size

This step requires that we assign a relative importance to each learning target. One
simple way to do this with selected response questions is to decide how many points
the test will be worth and then divide the points according to relative importance
of each learning target. The number of points we assign to each

Wh ] test . . .
eI Ustng 4 7es learning target outlines our sample, which should represent the

that you didn't . . .
J breadth of the learning targets and their importance relative to
develop, check ) . . . . .
each other in the instructional period the test is to cover. At this
carefully that

step, you may want to review the sampling considerations de-
scribed in Chapter 4.

Remember, when identifying the relative importance of each
learning target, we consciously match our emphasis in assessment
to our emphasis in the classroom. If, say, we spend 50 percent of
the time learning how to read maps, then roughly 50 percent of the
assessment should focus on map reading. If only 5 percent of the
course deals with reading maps, then in most cases it would misrepresent learning to
devote 50 percent of the final assessment to map reading.

If, on the other hand, the results are to be reported by individual learning target,
or if the test only measures one single target, the sample must be sufficient to defend
an inference about mastery of that individual target.

it matches the
learning targets you
taught and that the
amount of emphasis
each receives is
appropriate.

COMBINING PLANNING DECISIONS INTO AN ASSESSMENT BLUEPRINT. For
selected response assessments, we offer two useful types of blueprints. One is a list
of the learning targets and the other is a table crossing content with knowledge and
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pattern(s) of reasoning to be assessed. Each is suited to different types of content, but
both are equally effective as test planning instruments.

Figure 5.2 shows plans for a third-grade mathematics test and a third-grading
reading test consisting of a list of learning targets and how many points each will be
worth. Note that on the reading test, only one to three points are assigned to each
learning target. That is because, for any one reading passage, it can be difficult to
develop more than one or two items to assess targets such as “Infer a character’s feel-
ings.” So, especially with the shorter passages at the lower grades, you would want to
construct similar items for a variety of reading passages at the same level of difficulty
to obtain a sufficient sample size from which to draw conclusions about students’ level
of mastery.

Figure 5.3 shows a list of learning targets for a fifth-grade social studies unit on
westward expansion. The test blueprint consists of a list of the content embedded in the
learning targets in the left-hand column labeled “Content Categories.” Each category
represents many facts and concepts, some of which will be sufficiently important to test.
The blueprint also includes columns labeled for the cognitive action to be carried out:
know outright and reason comparatively. These patterns will be emphasized during
the unit of study. The numbers in each cell represent its relative importance in the unit
as planned. This kind of test plan is especially useful if we want to ensure that the test
covers both recall of important information and reasoning processes we have taught.
(Remember that there could be other learning targets taught during the unit—this blue-
print represents only those covered by the selected response portion of the test.)
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DEVELOPMENT AND USE STEPS

The remaining four steps of the Assessment Development Cycle focus on developing
the items and scoring procedures, critiquing the assessment for quality, administering
the assessment, and revising it as needed.

Step 5: Develop or Select Items, Exercises, Tasks,
and Scoring Procedures

The process for developing selected response items is as follows: identify the specific
content to include, choose which kinds of items to write, write the items, and as-
semble the test.

IDENTIFYING SPECIFIC CONTENT TO INCLUDE. Even though people often think
of selected response tests as objective measures of learning, selecting the content for
the test is itself a subjective exercise. The test developer—you yourself, a textbook au-
thor, or a test publisher—chooses what will be on the test from a vast array of possible
considerations. It is a matter of professional judgment, just as is determining how to
teach the material in the first place. This element of subjectivity does not compromise
the test’s validity if the learning targets that underpin the content standards have
been clearly and accurately identified.

Now that you have numbers on the test plan to indicate the relative importance
of each learning target or content category, the next step is to identify what content
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